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Purpose: Self-actualization is 

understood as an effort to develop a 
level to which one aspires. Gifted 
individuals are expected especially to 
be more likely to reach this level than 
normal individuals of the same age. 
The Purpose of this study is to 
determine the self-actualization 

perception levels of students at 
BILSEM, which is within the Ministry 
of National Education, and those who 
did not attend BiLSEM, Research 
Methods: This study utilizes 

squantitative research methods in 
which descriptive methods were used 
to determine and compare self- 
actualization perceptions of gifted and 
non-gifted students. 

Its sample was chosen by purposeful sampling and was composed of 253 students 
in total, 115 of which attended BiLSEM and 138 of which didnot attend BiLSEM. 
In the scope of this study, the "Self-Actualization Scale" developed by Battal and 
§an (2010), was used. Findings: As a result of the study, the perception levels of 
the gifted students are higher than non-gifted students in terms of self- 
actualization, social relations, creativity, critical thinking, and emotional integrity. 
In addition, it was also observed that the students who attended pre-school have 
higher perceived levels of self-actualization. Implications for Research and 
Practice: According to the results, without overlooking the equality of 
opportunities in education, works that will increase the self-actualization 
perceptions of students who cannot go to BILSEM should be included by means of 
education programs and concealed curricula. Future studies could investigate 
why perceived levels of self-actualization of gifted students were higher than 
those of non-gifted students. 
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Introduction 

The world presents development through a process of change. This process is 
provided through the pathfinders of economical, technological, and political matters. 
If a change is to be initiated in a field, it should be implemented devotedly by 
predicting the reflections of the past formations onto present-day social structures. 
Upon studying historical developments throughout society, it can be seen that the 
individuals who shaped such initiatives were "gifted people,"possessing features 
such as leadership, productivity, and efficiency; the characteristics of gifted 
individuals foster their abilities to accept and solve situations around them (Uzun, 
2004). 

Gifted individuals are not necessarily different than normal people, but their 
characteristics, which are present in everybody, differ in terms of distribution, 
frequency, timing, and composition. Additionally, they are emphasized as 
individuals with a combination of superior abilities, different perspectives, creative 
thinking skills, and a responsibility of duty in comparison to their peers. (Akarsu, 
2001; Renzulli & Reis, 1985) These individuals need comprehensive education 
opportunities and services that cannot be provided by normal programs (Renzulli 
and Reis, 1985; Cit: Gokdere & Cepni, 2004). It is a necessity to guide these 
individuals towards the specializations they express starting in childhood so that 
they could make use more of their potential (Davasligil, 2012). Gifted individuals 
need to be guided in accordance with the needs of society. They need a framework, 
such as Maslow's hierarchy of needs to integrate their relationships with experiences 
(Clarck, 2008). Maslow's hierarchy of needs focuses on five basic categories: 
physiological needs, safety needs, the need for love and belonging, the need for 
esteem, and the need for self-actualization. The needs are addressed hierarchically 
with the belief that individuals ascend to an upper category of needs after fulfilling 
their needs at the bottom. (Akbaba, 2006) The need for self-actualization, which is at 
the top, counts as the basic driving force of a healthy human, and was first 
documented in the writings of Carl Jung (Kuzgun, 1972). Self-actualization is 
realized through the following competences: the ability to clearly see the truth, to see 
oneself and others as they are, to accept, to be sufficient to oneself, to not be partisan, 
to be independent, to constantly search for developments, to show empathy and 
mercy towards others, to make friends, to act democratically, to distinguish the 
purpose from the means, to see the humorous side of events, to be creative, to not 
resist against acculturation, and to be determined to solve problems (Ruf, 1998; Cit: 
Boran & San, 2013). Self-actualization requires critical thinking to create innovative 
ideas, to be nice and friendly in social relations, and to have emotional integrity. Self- 
actualization is understood as an effort to develop, as a motive guiding human 
behaviors, as well as a level to which one aspires (Kuzgun, 1972). Gifted individuals 
are expected especially to be more likely to reach this level than normal individuals 
of the same age. In addition, the studies of Pufal-Struzik (1999) and Hebert and 
McBee (2007) stated that gifted individuals express higher levels of self-actualization 
than average learners (Cit: Boran & San, 2013). 
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In studies that compare students who have been deemed as gifted to normal 
students (Kaya, Kanik & Alkin, 2016; Arseven & Yesiltas, 2016; Bahar, Kaya & Bahar, 
2016; Tascilar, 2016; Tortop, 2015; Kaya, Erdogan & Caglayan, 2014; Kanli & Emir, 
2013; Yildiz, Baltaci, Kurak & Guven, 2012; Kanli, 2011), it is seen that the students 
were compared in terms of emotional intelligence levels, communicative abilities, 
learning styles, approaches and preferences towards reading, self-regulating abilities 
for learning science, school life qualities and friendships, levels of success and 
creative thinking, the capacity to use problem-solving strategies, perfectionism, their 
levels of depression and anxiety,and planning abilities. However, no such study 
related to their level of self-actualization has been encountered. 

The aim of this study is to determine the perceived levels of self-actualization of 
students at BILSEM, which is within the Ministry of National Education, and those 
who do not attend BILSEM, as well as to compare the self-actualization perception 
levels of these students in accordance with specific demographic features. 


Method 


Research Design 

This study utilized quantitative research methods in which descriptive methods 
were used to determine and compare the self-actualization perceptions of gifted and 
non-gifted students.They were prepared in accordance with the survey model. The 
aim of survey research is generally to create a description by photographing a 
present case relevant to the subject of the research (Buyukozturk, Kilic-Cakmak, 
Akgun, Karadeniz & Demirel, 2008). 

Research Sample 

The students who attended BILSEM, located in the Sakarya city center, and those 
who didnot attend BILSEM in the 2015-2016 school year compose the population of 
this study. Its sample was chosen by purposeful sampling and composed of 253 
students in total of which 115 were BILSEM students and 138 were not. Purposeful 
sampling study enables the ability to choose cases that are rich in information to 
investigate in depth (Buyukozturk, Kilic-Cakmak, Akgun, Karadeniz & Demirel, 
2008). However, upon acquiring the normality distribution of the data, the 
information showed extreme values that were filtered. Therefore, the analysis 
utilized data from 244 participants, of which 107 attended BILSEM and 137 did not. 
Demographic features of the students participating in the study areprovided in 
Tablel 
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Table 1. 

Demographic Features of Gifted and Non-Gifted Students 



Participants' Status of Attending BiLSEM 



Those not 

Those 

Total 


a 

ttendingBiLSEM 

attendingBILSEM 

Gender 

Female 

101 

44 

145 


Male 

36 

63 

99 

Status of 

Yes 

76 

98 

174 

Preschool 

No 

61 

9 

70 

Education 






Overprotective 

20 

17 

37 


Overly 

7 

4 

11 

Attitudes of 

Oppressive and 




Parents 

Authoritative 





Perfectionist 

22 

12 

34 


Inconsistent 

12 

4 

16 


Fully Liberal 

9 

6 

15 


Democratic 

65 

63 

128 


Only Child 

7 

27 

34 

Number of 

2 Siblings 

37 

44 

81 

Siblings 

3 Siblings 

58 

22 

80 


More than 3 

34 

14 

48 


Primary School 

117 

29 

146 

Educational 

High School 

17 

38 

55 

Level of 

University 

3 

40 

43 

Mother 






Primary School 

78 

5 

83 

Educational 

High School 

50 

37 

87 

Level of 

University 

9 

65 

74 

Father 






Less than 2000 

88 

11 

99 

Income level 

TL 




of Family 

2001-3000 TL 

20 

19 

39 


3001-4000 TL 

18 

26 

44 


4001-5000 TL 

4 

26 

30 


5000 and More 

7 

22 

29 


Research Instrument and Procedure 

In the scope of this study, the "Self-Actualization Scale" developed by Battal and 
§an (2010) was used. The Self-Actualization Scale is composed of four sub¬ 
dimensions: emotional integrity, critical thinking, social relations, and creativity, as 
well as 30 articles. All the dimensions of Emotional Integrity 
(4,14,18,19,21,22,24,25,27,28,29), Critical Thinking (9,13,17,20,23,26), Social Relations 
(1,2,3,5,6,7,10), and Creativity (8,11,12,15,16,30) contain different numbers of articles. 
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The scale was formed as a 4-point Likert scale. The articles forming the scale were 
graded from 1 to 4 as "Always,""Mostly,""Sometimes," and "Never." While 
Cronbach Alpha reliability value was determined as 0.0818 for the reliability validity 
of the scale, Cronbach Alpha was determined as 0.695 for the"self-actualization 
levels" of the gifted student's devised by Boran and §an (2013), and Cronbach Alpha 
for the scale for this study was calculated as 0.749. 

Data Analysis 

Demographic features such as gender, family income, familial attitudes and 
educational background, number of siblings and preschool education were included 
in the personal information form. Students' levels of self-actualization were studied 
in terms of these features.The Mann-Whitney U and Kruskal Wallis H non- 
parametric tests were used, since the data was not distributed normally. 

Results 

The results of the Mann-Whitney U and Kruskal Wallis H non-parametric tests, 
which were used to determine the significance according to the demographic 
features of the self-actualization levels of both sets of students, are displayed in the 
following tables. 

Table 2 


Mann-Whitney U Scores Related to Participants' Perceived Levels of Self-Actualization and 
Sub-Dimensions According to Gender of Participants. 



Gender 

N 

Arithmetic Z Value 

Average 

P 

Perceived 

Female 

145 

113.05 


Level of Self- 
Actualization 

Male 

99 

136.34 -2.532 

0.011* 

Social 

Female 

145 

118.56 


Relations 

Male 

99 

128.28 -1-064 

0.287 

Critical 

Female 

145 

110.38 


Thinking 

Male 

99 

140.26 -3.272 

0.001* 

Creativity 

Female 

145 

112.40 



Male 

99 

137.30 -2.719 

0,007* 

Emotional 

Female 

145 

120.75 


Integrity 

Male 

99 

125.07 -,471 

0.638 


*p<0.05 


According to Table 2, the self-actualization perception levels of the participants as 
well as the critical thinking and creativity levels differ significantly according to their 
genders (p<0.05), whereas no such difference was observed according to their 
genders in terms of social relations and emotional integrity (p>0.05). While the 
average of the male students'perceived self-actualization levels is!36.34, the average 
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of the female students' perceived levels is 113.05. Furthermore, the average of critical 
thinking skills of the male students is 140.26, and the average of the female students 
is 110.38. The creativity score average of the male students is 137.30, and the average 
of the female students is 1124.0. In conclusion, the perception levels of self- 
actualization, creativity, and critical thinking of the male students were found to be 
higher than those of the female students. 

Table 3. 


Mann-Whitney U Scores Related to Participants' Perceived Levels of Self-Actualization and 
Sub-Dimensions According to Their Preschool Education 



Preschool 

N 

Arithmetic 

Z Value 

V 


Education 


Average 



Perceived 

Yes 

174 

134.71 



Level of Self- 
Actualization 

No 

70 

92.15 

-4.263 

0.000* 

Social 

Yes 

174 

131.62 



Relations 

No 

70 

99.84 

-3.204 

0.001* 

Critical 

Yes 

174 

123.63 

1 

2 

Thinking 

No 

70 

119.69 

-.397 

0.691 

Creativity 

Yes 

174 

134.61 

3 

4 


No 

70 

92.39 

-4.246 

0.000* 

Emotional 

Yes 

174 

130.48 

5 

6 

Integrity 

No 

70 

102.66 

-2.796 

0.005* 


*p<0.05 


According to Table 3, the students' perceived levels of self-actualization and 
social relations as well as creativity and emotional integrity differ significantly 
according to their preschool background (p<0.05), whereas no such difference was 
observed according to their preschool background in terms of critical thinking 
(p>0.05). According to these findings, the average of the perceived levels of self- 
actualization perception levels for students with a preschool background is 134.71, 
while the average of the students with no preschool background is 92.15. In addition, 
the average perceived level of the students with a preschool background related to 
social relations is 131.62, whereas the average perception level of the students with 
no preschool background is 99.84.The average creativity score of the students with a 
preschool background is 134.61, whereas the average creativity score of the students 
with no preschool background is 92.39. The average score of the students with a 
preschool background related to the perception of emotional integrity is 130.48, 
whereas the average of those with no preschool background is 102.66. 
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Table 4 






Kruskal Wallis H Scores Related to Participants' Perceived Levels of Self-Actualization and 
Sub-Dimensions According to the Attitudes of Their Parents 

Attitudes of the 
Parents 

N 

Average 

Rank 

2 

X 

df 

V 

Overprotective 

37 

116.05 




Overly Oppressive 
and Authoritative 

11 

74.77 




Perfectionist 

34 

122.35 

8.800 

5 

0.117 

Inconsistent 

16 

102.94 




Fully Liberal 

15 

107.23 




Democratic 

128 

129.91 





*p<0.05 


As seen from Table 4, there is no statistically significant difference in self- 
actualization perception levels of the students participating in the study and its sub¬ 
dimensions according to the perceived attitudes of their parents (P = .118 > 0.05). In 
this respect, it can be said that the attitudes of the parents play no role in the 
perception related to individuals' self-actualization levels. 


Table 5. 

Kruskal Wallis H Scores Related to Participants' Perceived Levels of Self-Actualization 


According to Number of Siblings 


Number of 
Siblings 

N 

Average 

Rank 


df 

P 

Only Child 

34 

144.34 




2 Siblings 

81 

136.84 

13.146 

3 

0.004* 

3 Siblings 

80 

106.58 

More than 3 

48 

106.84 





*p<0.05 


As seen in Table 5, there is a significant difference in the students'perceived levels 
of self-actualization according to the number of siblings (P<.005). It is seen that the 
average of the perceived levels of the students (144.34) who are only children is 
higher than those with siblings. However, no significant difference was found 
according to the number of siblings in the analysis related to the sub-dimensions of 
the scale. 
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Table 6 

Kruskal Wallis H Scores Related to Participants' Perceived Levels of Self-Actualization and 
Sub-Dimensions According to the Educational Background of Their Mothers 



Educational 
Level of 
Mother 

N 

Average 

Rank 

2 

X 

df 

V 

Perceived 
Level of Self- 

Primary 

School 

147 

101.86 




Actualizatio 

n 

High 

School 

54 

145.00 

33.562 

2 

0.000* 


University 

43 

164.81 




Social 

Primary 

School 

147 

112.33 




Relations 

High 

School 

54 

131.51 

8.806 

2 

0.012 


University 

43 

145.95 




Critical 

Primary 

School 

147 

110.55 




Thinking 

High 

School 

54 

136.73 

11.142 

2 

0.004* 


University 

43 

145.49 




Creativity 

Primary 

School 

147 

100.74 





High 

School 

54 

150.02 

36.199 

2 

0.000* 


University 

43 

162.31 




Emotional 

Primary 

School 

147 

109.57 




Integrity 

High 

School 

54 

135.19 

13.671 

2 

0.001* 


University 

43 

150.76 





*p<0.05 


As seen in Table 6, the scores from the sub-dimensions of critical thinking, 
creativity, and emotional integrity excluding the self-actualization levels scale and 
the sub-dimension of social relations differ significantly according to the educational 
background of the mother. It is seen that the average of the perceived levels of self- 
actualization for students with university-educated mothers is higher: 164.81. 
Furthermore, the average of their critical thinking scores is 145.49, their creativity 
average is 162.32, and their emotional integrity average is 150.76, all of which are 
higher compared to students whose mothers were primary or high school graduates. 
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Table 7 







Kruskal Wallis H Scores Related to Participants' Perceived Levels of Self- 
Actualization and Sub-Dimensions According to the Educational Background of their 
Fathers 


Educational 
Level of the 
Father 

N 

Average 

Rank 

2 

X 

df 

V 

Perceived 
Level of Self- 

Primary 

School 

83 

83.16 




Actualization 

High 

School 

87 

131.35 

44.111 

2 

0.000* 


University 

74 

156.22 




Social 

Primary 

School 

83 

93.66 




Relations 

High 

School 

87 

133.09 

22.019 

2 

0.000* 


University 

74 

142.41 




Critical 

Thinking 

Primary 

School 

83 

95.86 





High 

School 

87 

128.66 

20.410 

2 

0.000* 


University 

74 

145.14 




Creativity 

Primary 

School 

83 

91.73 





High 

School 

87 

127.13 

28.976 

2 

0.000* 


University 

74 

151.57 




Emotional 

Integrity 

Primary 

School 

83 

97.73 





High 

School 

87 

126.39 

18.630 

2 

0,000* 


University 

74 

145.72 





*p<0.05 


As seen in Table 7, the scores from the self-actualization perception scale and all 
its sub-dimensions differ significantly according to the educational background of 
the father (P<.005). It is seen that the average of the perceived levels of self- 
actualization of the students with university-educated fathers is higher: 15622. 
Furthermore, their social relations average is 142.41, their critical thinking average is 
145.14, their average creativity score is 151.57 and their average emotional integrity 
score is 145.72, all of which are higher compared to students whose fathers were 
primary or high school graduates. 
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Table 8 







Kruskal Wallis H Scores Related to Participants' Perceived Levels of Self-Actualization and 

Sub-Dimensions According toFamily Income 







Average 

Income 

N 

Average 

Rank 

2 

X 

df 

P 

Perceived Level of Self- 

Less than 






Actualization 

2000 TL 

99 

99.53 





2001-3000 TL 

39 

131.26 

- 16.701 

4 

0.002* 


3001-4000 TL 

44 

138.75 


4001-5000 TL 

30 

143.20 





5000 and 

More 

29 

130.60 





Less than 
2000 TL 

99 

103.29 




Social Relations 

2001-3000 TL 

39 

142.87 





3001-4000 TL 

44 

141.06 

14.078 

4 

0.007* 


4001-5000 TL 

30 

121.67 





5000 and 

More 

29 

120.93 





Less than 

99 

111.34 




Critical Thinking 

2000 TL 





2001-3000 TL 

39 

124.06 





3001-4000 TL 

44 

125.93 

4.194 

4 

0.380 


4001-5000 TL 

30 

138.37 





5000 and 

More 

29 

124.41 





Less than 
2000 TL 

99 

103.98 




Creativity 

2001-3000 TL 

39 

122.87 





3001-4000 TL 

44 

128.01 

12.849 

4 

0.012 


4001-5000 TL 

30 

148.93 





5000 and 

More 

29 

137.05 





Less than 

99 

105.95 




Emotional Integrity 

2000 TL 





2001-3000 TL 

39 

124.40 





3001-4000 TL 

44 

139.72 

9.742 

4 

0.045 


4001-5000 TL 

30 

138.03 





5000 and 

More 

29 

121.79 





*p<0.05 

As seen in Table 8, the scores from the self-actualization perception scale and its 
social relations sub-dimension differ significantly according to the average income of 
the families (P<.005). It is seen that the average of the perceived levels of self- 
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actualization of the students stating their families' income as 4000-5000 TL is higher, 
at 143.20, and the social relations average of the students stating their families' 
income as 2000-3000 TL is also elevated, at 142.87, compared to students whose 
families had other income levels. However, no significant difference can be seen in 
terms of average critical thinking, creativity, and emotional integrity scores. 

Table 9 


Mann-Whitney U Scores Related to Participants' Perceived Levels of Self-Actualization and 
Sub-Dimensions in Accordance with Attending BiLSEM 



Attending 

BiLSEM 

N 

Arithmetic 

Average 

Z 

Value 

P 

Perceived Level of Self- 

Not Attending 

137 

95.38 

- £ 7Q£ 

0.000* 

Actualization 

Attending 

107 

157.22 

-O./ 70 


Not Attending 

137 

107.68 



Social Relations 

Attending 

107 

141.48 

-3.738 

0.000* 

Critical Thinking 

Not Attending 

137 

108.33 




Attending 

107 

140.64 

-3.576 

0.000* 


Not Attending 

137 

95.72 



Creativity 

Attending 

107 

156.79 

-6.739 

0.000* 

Emotional Integrity 

Not Attending 

137 

103.61 




Attending 

107 

146.69 

-4.748 

0.000* 


*p<0.05 


As seen in Table 9, the perceived levels of self-actualization of the students differ 
significantly according to whether they were attending BILSEM or not (p<0.05). 
According to the findings, the average of the self-actualization perception levelsof 
the students who attended BILSEM is 157.22, and the average of the students who 
did not attend BILSEM is 95.38. Furthermore, the social relations average score of the 
students who attended BILSEM is 141.48, the critical thinking average score is 140.64, 
the creativity average score is 156.79, and the emotional integrity average score is 
146.69. The social relations average score of the students who did not attend BILSEM 
is 107.68, the critical thinking average score is 108.33, the creativity average score is 
95.72, and the emotional integrity average score is 103.61. In this respect, it is 
observed that the perception levels of the students determined as gifted are higher 
than the non-gifted individuals in terms of self-actualization, social relations, 
creativity, critical thinking, and emotional integrity. 


Discussion and Conclusions 

The perceived levels self-actualization of the 107 students in the age range of 12- 
lb years old who attended Sakarya Science and Art Center (BiLSEM) in the 2015-2016 
school yearand the 137 students who did not attend BiLSEM were studied in 
accordance with specific demographic features in this study. According to the 
findings, it is seen that the perceived levels self-actualization, social relations, critical 
thinking, creativity, and emotional integrity of the students who attended BILSEM 
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were significantly higher than the students who did not attend BILSEM. In the study 
by Kaya, Kanik, & Alkin (2016), it was found that the intelligence levels of gifted 
individuals are significantly higher than individuals who are stated as non-gifted, 
while there was not any significant difference in concerning social relations. In the 
self-actualization levels determination study on BILSEM students by Boran and San 
(2010), the individuals who attended BILSEM and were deemed gifted could portray 
themselves and perform the acts in its sub-dimension. In addition it can be seen from 
the studies of Reis and Renzulli (2004) that many studies have indicated that gifted 
children can be healthy, attractive, and active individuals in various fields, having 
strong personalities and social proficiency. 

According to the results of the present study, considering gender from the 
demographic features, it is observed that male students stand out more at the levels 
of self-actualization as well as critical thinking and creativity, which are sub-factors 
of self-actualization. Oncu (2003) emphasized that gender has a significant difference 
on critical thinking, and Gene (2008) and Celik et al. (2009) underlined that females 
are better than males at critical thinking. In the study by Boran and San (2013), there 
was no significant difference at the level of self-actualization and its sub-dimensions 
based on gender. Moreover, in their study about gifted students, Topcu and Leana- 
Tascilar (2016) found that there was no significant difference in the motivations and 
self-esteem of the students according to gender. Pajares and Graham (1999) did not 
record any gender difference in their study with students who are gifted compared 
to those with normal intelligence levels. (Cit: Topcu & Leana-Tascilar, 2016) 

It was determined in the study that the perceived levels of self-actualization level 
of those who are the only children in their family are higher. However, no significant 
difference was found in the sub-dimensions of the study. Although very few studies 
that focused on self-actualization were found in the literature, similar studies by 
Yuksekkaya (1995) and Yigit (2010) emphasized that children with no siblings have 
high self-esteem, which builds emotional integrity. This finding indicating that 
children with no siblings have high self-esteem compared to children with siblings 
(Cit: Masrabaci, 1994) is similar to the findings of the Rosenberg study. In conclusion, 
it can be assumed that the self-acceptance level of those with high self-esteem is 
higher (Yigit, 2010). 

In the results, the levels of critical thinking, creativity, and emotional integrity of 
the students whose mothersare university graduates were higher, excluding the 
students' perceived levels of self-actualization and thesocial relations sub-dimension. 
Gulerce (1996) and Aydogan (2010) pointed out in their studies that the self- 
actualization levels of children improve as the mother's educational status changes. 
There was a significant difference in the levels of self-actualization and its sub¬ 
dimensions in accordance with the mother's educational status in the study by Boran 
and San (2013), as well. 

Furthermore the levels of self-actualization perception and social relations, 
critical thinking, creativity, and emotional integrity of the students whose fathers are 
university graduates were higher. Yavuzer (1998) stated that, as the educational 
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status of the father, who is accepted as the authority of the family in society, 
increases, and the self-esteem of the childalso increases. As the educational level 
increases the average income, it is believed thatchildren aremore confident, which 
affects their social relations. 

Furthermore, the perceived levels of self-actualization were higher for the 
students whose families' income levels are close to the highest level of income, while 
the perceived levels of social relations were higher for the students whose families' 
income levels are medium. In the study of Boran and San (2013), there was a 
significant difference at the level of self-actualization and its sub-dimensions 
according to family income level. Ozmen et al. (2008) determined that the family 
income level leads to despair in social relations, and they will have higher hopes as 
the income level increases. 

Additionally, it is seen that the students with a preschool background have 
higher perceived levels of self-actualization and social relations, creativity and 
emotional integrity compared to students with no preschool background, which 
shows us the importance of preschool education for individual development. Related 
to the variable of having a preschool education background, it was found in the 
master's thesis of Kale-Karaaslan (2012) that the average scores of the first graders 
with a preschool background are significantly higher in the Recognition of Emotions 
and Expressing of Emotions tests. 

Conclusion 

As a conclusion, within the framework of the findings related that the perceived 
levels of gifted students are higher than non-gifted students in terms of self- 
actualization, social relations, creativity, critical thinking, and emotional integrity. 
Teachers who organize educational curricula, at especially BILSEM, could be 
informed in this respect, and the high perceived levels of the students could be 
guided towards creative and productive works in accordance with their goals 
through education programs. Furthermore, without overlooking the equality of 
opportunities in education, works that will increase the self-actualization perceptions 
of students who cannot go to BILSEM should be included by means of education 
programs and concealed curricula. 
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Ustun ve Ustun Olmayan Ogrencilerin Kendilerini Gerceklestirme 
Diizeylerine Iliskin Algilari 

Atif: 

Gur - Erdogan, D. & Yurtkulu, T. (2017). Perceptions of gifted and non-gifted 
students related to their levels of self-actualization. Eurasian Journal of 
Educational Research, 68, 205-222, http://dx.doi.org/10.14689/ejer.2017.68.ll 


Ozet 

Problemin Durumu: Ustun zekalilarm toplumun ihtiyaglari dogrultusunda 
yonlendirilmeye ve toplum ile ili§kilerinin deneyimlerle butunle§tirilmesi igin 
Moslow'un ihtiyaglar hiyerar§isi gibi bir gergeveye ihtiyaglan vardir. Fizyolojik 
ihtiyaglar, gtivenlik, sevgi ve aidiyet duygusu, saygi, kendini gergekle§tirme ihtiyaci 
olmak tizere be§ temel kategoride incelenmi§ ve insanm en alttaki ihtiyaglarmi 
kar§ilanmasmm ardmdan bir iistteki ihtiyaglar kategorisine dogru yonelecegi 
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belirtilmektedir. Maslow'un ihtiyaglar hiyerar§isinde en list diizeyde yer alan 
kendini gergekle§tirme; saglikli insanin davrani§larinm temel yonetici giicii olarak 
sayilrr. Kendini gergekle§tirme bir geli§me gabasi, insan davram§larini yoneten bir 
giidii oldugu kadar eri§ilmeye gali§ilan bir geli§me diizeyi olarak da ifade 
edilmektedir. Ozellikle tistiin yetenekli bireylerde eri§ilmeye gali§ilan bu geli§me 
diizeyinin kendi ya§itlarmdaki normal bireylerden daha fazla olmasi 
beklenmektedir. 

Ara§tirmamn Amaci: Bu ara§tirma, tistiin ve tistiin olmayan ogrencilerin kendini 
gergekle§tirme dtizeylerine ili§kin algilarmm cinsiyet, okul oncesi egitim, karde§ 
sayisi, anne baba tutumlari, anne ve babamn egitimi, ortalama gelir ve BILSEM 
ogrencisi olma durumlari gibi demografik ozelliklerinin olgegin alt boyutlarma gore 
etkisinin belirlenmesi amaciyla gergekle§tirilmi§tir. 

Ara§tirmamn Yontemi: Bu ara§tirma, tisttin yetenekli ve tisttin yetenekli olmayan 
ogrencilerin kendilerini gergekle§tirme dtizeylerine ili§kin algilarmm belirlenmesini 
ve kar§ila§tirilmasmi amagladigi igin betimsel yontemin kullanildigi nicel bir gah§ma 
olup, tarama modeline uygun olarak hazirlanmi§tir. Ara§tirma evrenini, 2015-2016 
egitim-ogretim yilinda, Sakarya ili merkezinde yer alan BILSEM ve ilgesindeki 
ortaokuldan 12-16 ya§ araliginda bulunan BiLSEM'de egitim alan 107, BiLSEM'de 
egitim almayan 137 ogrenciden olu§maktadir. Veri toplama araci olarak Battal ve §an 
tarafmdan geli§tirilen, Likert tipi "Kendini Gergekle§tirme Olgegi" kullanilnu§tir. 
"Kendini Gergekle§tirme Olgegi"; duygu btittinltigti, ele§tireldti§tinme, insan ili§kileri 
ve yaraticilik olmak tizere 4 alt boyuttan ve 30 maddeden olu§maktadir. Duygu 
Btittinltigti (4,14,18,19,21,22,24,25,27,28,29), Ele§tirel Du§tinme (9,13,17,20,23,26), 
insan ili§kileri (1,2,3,5,6,7,10), Yaraticilik (8,11,12,15,16,30) boyutlarmm her biri 
degi§ik sayida madde igermektedir.Olgek 4'lti Likert tipinde hazirlanmi§tir. Olgegi 
olu§turan maddeler l'den 4' e "Her zaman" ,"((x>gu zaman", "Ara sira" ve "Higbir 
zaman" §eklinde derecelendirilmi§tir. Olgegin gegerlik gtivenirlik gali§masmda 
Cronbach Alpha gtivenirlik degeri 0,818 olarak tespit edilirken, Boran ve §an (2013), 
tarafmdan yapilan tisttin yetenekli ogrencilerin "Kendini gergekle§tirme dtizeyleri" 
gali§masmdaCronbach Alpha degeri 0,695 bulunmu§ ve bu gah§ma igin ise olgegin 
Cronbach Alpha degeri 0.749 olarak hesaplanmi§tir. 

<^ali§mada olgegin yam sira olu§turulan ki§isel bilgi formunda cinsiyet, ailenin gelir 
durumu, aile tutumu ve ailenin egitim durumu, okul oncesinde egitim gortip 
gormedigi gibi demografik ozelliklere de yer verilmi§tir. Bu ozellikler agismdan 
ogrencilerin kendini gergekle§tirme durumu incelenmi§tir. Analiz a§amasinda, 
verilerin normal dagilmamasi sebebiyle nan-parametrik testlerden Mann-Whitney U 
ve Kruskal Wallis H testi kullanilnu§tir. 

Ara§tirmamn Bulgulan: Ara§tirma bulgulari, tisttin yetenekli ogrencilerin, tisttin 
olmayan ogrencilere gore kendini gergekle§tirme dtizeylerinin ytiksek oldugunu ve 
tisttin yetenekli olarak tespit edilen ogrencilerin tisttin olmayan bireylere gore insan 
ili§kileri, yaraticilik, ele§tirel dti§tinme ve duygu btittinltigti konusunda algi 
dtizeylerinin daha ytiksek oldugunu gostermi§tir. Ayrica bulgular, cinsiyet 
degi§ken§ne gore erkek ogrencilerin, kendini gergekle§tirme dtizeyi, yaraticilik 
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diizeyi ve ele§tirel dti§tinme dtlzeyi algilarmm kiz ogrencilere gore daha ytlksek 
oldugunu ancak insan iligkileri ve duygu btittinltigti konusunda cinsiyete gore 
anlamli bir farklilik olmadigmi ortaya koymu§tur. (Jali§mada ele alman okul oncesi 
egitim alip almama durumuna gore ise okul oncesi egitimi alan ogrencilerin insan 
ili§kileri, yaraticilik ve duygu btittinltigti dtizeyleri okul oncesi egitim almayanlara 
gore daha ytiksek bulunmu§ ancak ele§tirel dti§tinme konusunda okul oncesi egitim 
alip almama durumuna gore anlamli bir farklilik bulunmami§tir. (Jali§mada elde 
edilen bir diger bulgu ise anne baba tutumlarmm kendini gergekle§tirme diizeyine 
etki etmemesidir. £ali§maya katilan ogrencilerin kendini gergekle§tirme algi 
dtizeyleri olgeginden aldiklari puanlar karde§ sayisma gore anlamli bir farklilik 
gostermektedir. Tek gocuk oldugunu ifade eden ogrencilerin kendini gergekle§tirme 
algi dtizeyleri ortalamasmm karde§i olan ogrencilere gore daha ytiksek oldugu 
gortilmektedir. Bunun yanisira, anne ve babasmm tiniversite mezunu oldugunu 
ifade eden ogrencilerin kendini gergekle§tirme algi dtizeyleri ortalamasmm, ele§tirel 
dti§tinme ortalamasmm, yaraticilik ortalama puammn ve duygu btittinltigti ortalama 
puanmin annesinin ilkogretim ve orta ogretim mezunun oldugunu ifade eden 
ogrencilere gore daha ytiksek oldugu elde edilmi§tir. Ayrica gali§mada ortalama gelir 
dtizeyini ytiksek olarak ifade eden ogrencilerin kendini gergekle§tirme algi dtizeyleri 
ile insane ili§kileri ortalamasmm digerlerine gore daha ytiksek oldugu saptanmi§tir. 

Ara§tirmamn Sonuglan ve Oneriler: Ara§tirma sonucunda elde edilen bulgulara gore 
BILSEM' de egitim alan ogrencilerin BILSEM'de egitim almayan ogrencilere gore 
kendini gergekle§tirme, insan ili§kileri, ele§tirel dtijtinme, yaraticilik ve duygu 
btittinltigti algi dtizeylerinin anlamli olarak daha fazla oldugu gortilmektedir. 
Cinsiyete gore ogrencilerin kendini gergekle§tirme dtizeylerinde ve alt faktorleri olan 
ele§tirel dtijtinme ve yaraticilik dtizeylerinde erkeklerin daha gok one giktigi 
gortilmektedir. Okul oncesi egitim alan, tek gocuk olan, anne ve babamn egitim 
durumu tiniversite olan, ortalama gelir diizeyi ytiksek olan ogrencilerin kendini 
gergekle§tirme dtizey algilarmm daha ytiksek oldugu bulunmu§tur. Sonug olarak 
tisttin yetenekli ogrencilerin, tisttin olmayan ogrencilere gore kendini gergekle§tirme, 
insan ili§kileri, yaraticilik, ele§tirel dti§tinme ve duygu btittinltigti konusunda algi 
dtizeylerinin daha ytiksek olduguna ili§kin elde edilen bulgu gerevesinde, ozellikle 
BILSEM'de egitim - ogretim dtizenleyen ogretmenlerin bu konuda bilgilendirilmesi 
saglanarak, egitim programlan ile ogrencilerin ytiksek olan algi dtizeylerini egitimin 
hedefleri dogrultusunda yaratici ve tiretken gali§malara yonlendirilmesi saglanabilir. 
Ayrica egitimde firsat e§itliginin varligim unutmadan BILSEM'lere devam edemeyen 
ogrencilerinde kendini gergekle§tirme ile ilgili algilarim ytikseltici gali§malara gerek 
egitim programlan gerek orttik programlar yoluyla yer verilmelidir. 

Anahtar Kelimeler: Usttin yetenekli, Kendini gergekle§tirme, Bilim ve Sanat Merkezi 



